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Figure 3.1 A model of reading
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(Khalifa, Hanan and Cyril ] Weir (2009) Studies in language testing 29 examining reading
Cambridge: Cambridge University Press p 62)
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Figure 4.1 Aspects of context validity for reading (adapted from Weir 2005)
CONTEXT VALIDITY

Task Setting Linguistic Demands:
Task Input & Output

= Response method = Overall Text purpose

= Weighting =  Writer reader relationship

= Knowledge of = Discourse mode
criteria = Functional resources

- Order of items = Grammatical resources

- Channel of = Lexical resources
presentation = Nature of information

= Text length = Content knowledge

- Time constraints

(Khalifa, Hanan and Cyril J] Weir (2009) Studies in language testing 29 examining reading
Cambridge: Cambridge University Press p 120)
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FIGURE 1 COMPONENTS AND FRAMEWORK FOR CONCEPTUALISING WRITING TEST

SETTING: TASK

Response Format
Purpose

Knowledge of Criteria
Weighting

Text Length

Time Constraints.
Writer-Reader
Relationship

SETTING:
ADMINISTRATION

Physical Conditions
Uniformity of
Administration
Security

CONTEXT VALIDITY

LINGUISTIC
DEMANDS:
(Task Input and
Output)

Lexical Resources
Structural Resources
Functional Resources
Discourse Mode
Content Knowledge

PERFORMANCE (2005b)

Physical/physiological
Psychological
Experiential

TEST TAKER CHARACTERISTICS

CONSEQUENTIAL VALIDITY

Washback on individuals in
classroom/workplace

COGNITIVE VALIDITY

Macro-planning
Organisation
Micro-planning
Translation
Monitoring
Revising

COGNITIVE PROCESSES

RESPONSE

RATING
Criteria/Rating Scale
Rater Characteristics
Rating Process
Rating Conditions
Rater Training
Post Exam Adjustment
Grading and Awarding

Impact on institutions and society

Avoidance of test bias

CRITERION-RELATED VALIDITY

Cross-test comparability
Comparison with different versions of|
the same test

Comparison with external standards

(Shaw, S and C. Weir (2006) Examining Second Language Writing: Research and Practice

p-4)



4 [y %
2) mmmmmgmsmummmmm‘lum*ﬂ%mmmnqy

2.1 Common European Framework of References for Languages
@ [ o &
Tumsaasvunageuiannuamnsalumsleausingy suludesd
o A o 9 o A d < Y
Lﬂﬂ‘!"l’]iﬂﬂﬁjj'luw\lﬂﬁﬂg38@‘Uﬂ'ﬂuﬁ'ﬁﬂﬁﬂWLﬂuNWﬂﬁﬂWHWQTaﬂ Gluﬁﬁﬂ']Wfﬂﬁﬂ llﬂiJﬂ']ﬁ
o J @ 4 J o
NIYUA Lﬂﬂ!“V]iJWI35;11!?]'31%?”“1501/]1\1ﬂ?ﬁi%ﬂWH?ﬂQﬂQHLﬁﬂi%ﬁ?Nﬂu Common European
) o L
Framework for References for Languages (CEFR) dnsumaa lums s unaaeuvesa
@ A 1 ISa 4 o @ 1
31011905 M358 INANN i Glufﬂﬁﬂ NDUNUNVIATTIUHUTUNU IFULUUNATOUUD
Cambridge 7¢91 KET (Key English Test) MeVIMAUTEAL A2 PET (Preliminary English Test)
MeUNINUIZAY B1 FCE (First Certificate English) NeUM1nUseay B 2
Common European Framework for Reference for Languages: learning, teaching,
Yo J = Y 9 '
assessment (CEFR) Vlﬂﬂ'lﬁuﬂlﬂmcﬂll'lﬁiﬂ'lui@fJﬂ'l‘Wﬁ’Jllﬂ@ aA1U ﬂ’)'lllﬁl'lsli] N1391U N3

£y = 9 < @ o = ' 2
TanouTasmsya nazmsmeu 13iuszan A1 A2 BI B2 C1 €2 avsigazidoaae 11il



Common European Framework of Reference for Languages: learning, teaching, assessment

Table 2. Common Reference Levels: self-assessment grid

registration form.

Al A2 B1
.

Listening 1 can recognise familiar 1 can understand phrases I can understand the main
words and very basic and the highest frequency points of clear standard
phrases concerning vocabulary related to areas speech on familiar matters
myself, my family and of most immediate personal regularly encountered in

U immediate concrete relevance (e.g. very basic work, school, leisure, etc.
N surroundings when personal and family can understand the main
D people speak slowly information, shopping, point of many radio or TV
E and clearly. local area, employment). programimes on current
R 1 can catch the main point in affairs or topics of personal
S short, clear, simple messages or professional interest when
T and announcements, the delivery is relatively slow
A and clear.
g Reading I can understand I can read very short, simple I can understand texts that
; familiar names, words texts. I can find specific, consist mainly of high
N and very simple predictable information in frequency everyday or job-
sentences, for example simple everyday material related language. I can
G on notices and posters such as advertisements, understand the description of
or in catalogues. prospectuses, menus and events, feelings and wishes in
timetables and I can personal letters.
understand short simple
personal letters.

Spoken I can interact in a simple 1 can communicate in simple I can deal with most situations

Interaction | way provided the other and routine tasks requiring a likely to arise whilst travelling
person is prepared to simple and direct exchange of in an area where the language
repeat or rephrase things information on familiar topics | is spoken. I can enter
at a slower rate of speech and activities. I can handle unprepared into conversation
and help me formulate very short social exchanges, on topics that are familiar, of

s ‘what I'm trying to say. even though I can’t usually personal interest or pertinent
P can ask and answer simple understand enough to keep to everyday life (e.g. family,
E questions in areas of the conversation going myself. | hobbies, work, travel and
A immediate need or on . current events).
K very familiar topics.
1 Spoken I can use simple phrases 1 can use a series of phrases I can connect phrases in a
N | production | and sentences to describe and sentences to describe in simple way in order to describe
G where [ live and people I simple terms my family and experiences and events, my
know. other people, living dreams, hopes and ambitions.
conditions, my educational I can briefly give reasons and
background and my present explanations for opinions and
or most recent job. plans. I can narrate a story or
relate the plot of a book or
film and describe my reactions.
Writing I can write a short, simple I can write short, simple notes I can write simple connected
w postcard, for example and messages relating to text on topics which are
R sending holiday greetings. matters in areas of immediate familiar or of personal interest.
I I can fill in forms with need. I can write a very simple I can write personal letters
T personal details, for personal letter, for example describing experiences and
I example entering my thanking someone for impressions.
N name, nationality and something.
G address on a hotel

26



Commeon Reference Levels

B2

C1

c2

I can understand extended speech
and lectures and follow even
complex lines of argument provided
the topic is reasonably familiar. I
can understand most TV news and
current affairs programmes. I can
understand the majority of films in
standard dialect.

1 can understand extended speech
even when it is not clearly
structured and when relationships
are only implied and not signalled
explicitly. I can understand
télevision programmes and films
without too much effort.

T have no difficulty in understanding
any kind of spoken language,
whether live or broadcast, even when
delivered at fast native speed,
provided [ have some time to get
familiar with the accent.

I can read articles and reports
concerned with contemporary
problems in which the writers adopt
particular attitudes or viewpoints. [
can understand contemporary
literary prose.

I can understand long and
complex factual and literary
texts, appreciating distinctions of
style. I can understand specialised
articles and longer technical
instructions, even when they do
not relate to my field.

I can read with ease virtually all
forms of the written language,
including abstract, structurally or
linguistically complex texts such as
manuals, specialised articles and
literary works.

I can interact with a degree of
fluency and spontaneity that makes
regular interaction with native
speakers quite possible. I can take an
active part in discussion in familiar
contexts, accounting for and
sustaining my views.

Ican express myself fluently and
spontaneously without much
obvious searching for expressions.
1 can use language flexibly and
effectively for social and
professional purposes. I can
formulate ideas and opinions with
precision and relate my
contribution skilfully to those of
other speakers.

.

I can take part effortlessly in any
conversation or discussion and have a
good familiarity with idiomatic
expressions and colloquialisms. I can
express myself fluently and convey
finer shades of meaning precisely. If I
do have a problem I can backtrack
and restructure around the difficulty
so smoothly that other people are
hardly aware of it,

I can present clear, detailed
descriptions on a wide range of
subjects related to my field of
interest. [ can explain a viewpoint on
a topical issue giving the advantages

and disadvantages of various options.

I can present clear, detailed
descriptions of complex subjects
integrating sub-themes, developing
particular points and rounding off
with an appropriate conclusion.

I can present a clear, smoothly
flowing description or argument in a
style appropriate to the context and
with an effective logical structure
which helps the recipient to notice
and remember significant points.

I can write clear, detailed text on a
wide range of subjects related to my
interests. I can write an essay or
report, passing on information or
giving reasons in support of or
against a particular point of view. I
can write letters highlighting the
personal significance of events and
experiences.

I can express myself in clear, well-
structured text, expressing points
of view at some length. I can write
about complex subjects in a

letter, an essay or a report,
underlining what I consider to be
the salient issues. I can select
style appropriate to the reader

in mind.

I can write clear, smoothly flowing
text in an appropriate style. I can
write complex letters, reports or
articles which present a case with an
effective logical structure which
helps the recipient to notice and
remember significant points. [ can
write summaries and reviews of
professional or literary works.

27
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ACTFL guidelines
ACTFL Proficiency Guidelines

By American Council for the Teaching of Foreign Languages

Originally published as: American Council for the Teaching of Foreign Languages.
1983. ACTFL Proficiency Guidelines. Revised 1985. Hastings-on-Hudson, NY:
ACTFL Materials Center.

In the public domain.

Complete Table of Contents

Summary

This book contains descriptions of different levels of language proficiency
identified by the American Council for the Teaching of Foreign Languages,
based on the five levels originally defined by the US Foreign Service Institute.
ACTFL provides a detailed description of the kinds of communication
functions, range of vocabulary, degree of accuracy and flexibility that learners
of a language are able to control at different levels in each of the four major
language skills (listening, speaking, reading and writing). These descriptions
can be helpful in setting language learning goals, in planning learning
activities and in evaluating proficiency.



The ACTFL quidelines

ACTFL guidelines: Listening

ACTFL guidelines: Listening--Novice
ACTFL guidelines: Listening--Intermediate
ACTFL guidelines: Listening--Advanced
ACTFL guidelines: Listening--Superior
ACTFL guidelines: Listening--Distinguished

ACTFL guidelines: Speaking

ACTFL guidelines: Speaking--Novice
ACTFL guidelines: Speaking--Intermediate
ACTFL guidelines: Speaking--Advanced
ACTFL guidelines: Speaking--Superior

ACTFL guidelines: Reading

ACTFL guidelines: Reading--Novice
ACTFL guidelines: Reading--Intermediate
ACTFL guidelines: Reading--Advanced
ACTFL guidelines: Reading--Superior
ACTFL guidelines: Reading--Distinguished

ACTFL guidelines: Writing
ACTFL guidelines: Writing--Novice
ACTFL guidelines: Writing--Intermediate
ACTFL guidelines: Writing--Advanced
ACTFL guidelines: Writing--Superior

Context for this page:

e Modular book: ACTFL Proficiency Guidelines, by American Council for the
Teaching of Foreign Languages

e In document collection: Other Resources

e In bookshelf: Language Learning

This page is an extract from the Lingualinks Library, Version 3.5, published
on CD-ROM by SIL International, 1999. [Ordering information.] |

International

Page content last modified: 21 March 1999

© 1999 SIL International

(Sources:
http://www.sil.org/lingualinks/languagelearning/OtherResources/ ACTFLProficiency
Guidelines/contents.htm retrieved 20 September 2009)
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F2AU A2
Response Method: MCQ, sequencing, sentence completion, gap filling,
information transfer (Read and fill out a form),
Text length: 250 words
Structural resources
Words/sentence: ave 12
Flesch-Kincaid Grade Level: ave 6
The complexity of sentence structure: mainly simple sentences
Cohesion: explicit
Lexical resources
95% K1-20 words= K1 89.2% K2 5% K3 0.7%
AWL words: 0.6%
Discourse mode:
Genre: biography, letters, notes, email, story (people/animal events).
Simple documents on everyday matters
Simple informational sources (encyclopedia, reference books,
leaflets and brochure)
Rhetorical task: Narrative, descriptive, instructive
Pattern of exposition: define, describe, illustrate
Nature of information: concrete
Content knowledge: areas immediate relevance, simple informational
expository content
Cognitive
Type of reading:
1. establish meaning within and across sentences; understand the
main points/facts in short and simple texts
(to be able to answer what the major
events/reason/solution/results etc. was in one or two
sentences) Sample questions: Why can’t John swim
anymore? —the main idea of the text /John can’t swim
anymore because he hurt his leg.
. understand simple/local cohesion
. guess the meaning of words from the contexts
. use a lexical item in context (MCQ)
. identify the right parts of speech to be used in
context
Text level: word and sentence and across sentences
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32AUB 1
Response Method: MCQ, multiple choice sentence completion,
MCQ gap filling, multiple choice cloze,
multiple matching, sequencing
Text length: up to 500 words
Structural resources:
Words/sentence: Ave 15
Flesch-Kincaid Grade Level: Ave: 8
The complexity of sentence structure: mostly simple sentences (but some use
of subordinate clauses in PET)
Cohesion: explicit
Lexical resources
95% K1-20 words = K1 84.7 % K2 8.7% K3 2.3%
AWL words: 2.5%

Discourse mode:
Genre: expository and informative newspaper/magazine articles on
familiar subjects, simple informational sources, biographic
texts with description of events, feelings and wishes, book
reviews,
Rhetorical task: Narrative, descriptive, instructive, expository
pattern of exposition: define, describe, elaborate, illustrate, compare
and contrast, classify
Explicitness of text structure: explicit
Nature of information: concrete
Content knowledge: not required, everyday situations encountered in
work, school, leisure etc. familiar topics in
expository texts
COGNITIVE
Type of reading:
1. establish meaning across sentences; understand the main ideas and/or relevant
points and the relation between them, though not necessarily in detail (description of
events, feelings and wishes, significant and clearly signaled reasoning, and
argumentation) [comprehension questions on diff. types of sentences -- why q. on
sentences with ‘because’]
2. identify the main idea of a paragraph (stated relatively explicitly in the paragraph)
3. identify the purpose of the writer at paragraph level (stated relatively explicitly in
the paragraph)
4. identify the meaning of unfamiliar words from the context
5. identify the meaning of occasional unknown words from the context and
deduce sentence meaning (using a lexical item in paraphrase sentences)
6. identify the right parts of speech to be used in context
7. identify the referents of pronouns
Text level: word, sentence and across sentences



3201 B2
Response Method: MCQ, multiple choice sentence completion,
MCQ gap filling, multiple choice cloze,
multiple matching, sequencing
Text length: Up to 750 words
Discourse mode
Genre: newspaper/magazine articles, reports (on professional topics)
specialised articles (in related fields), books
informational sources (e.g., brochures, guides, manuals)
Rhetorical task: historical biographical narrative, descriptive, instructive,
expository, persuasive, argumentative
Pattern of exposition: define, describe, elaborate, illustrate, compare and
contrast, classify, cause and effect, problem and solution, justify
Explicitness of text structure: less explicit structure
Structural resources
Words/sentence: 18
Flesch-Kincaid Grade Level: 12
The complexity of sentence structure: a range of sentence patterns, frequent
compound sentences
Cohesion: the relations between the parts of the text may not be signalled explicitly
Lexical resources 95% K1-20 words K1 84.2% K2 7.8% K3 2.6% K4 1.3%
AWL words: 3.3%
Nature of information (abstract/concrete): both concrete and abstract
Content knowledge: content can be slightly specialised yet accessible to
common reader: technical and professional discussions and correspondence,
contemporary problems

COGNITIVE

Type of reading:

1. establish meaning across sentences; understand the main ideas and relevant points
and the relation between them in detail

2. identify the main idea of a paragraph (stated relatively implicitly in the paragraph)

3. identify the purpose of the writer at paragraph level (stated relatively implicitly in
the paragraph)

4. search read quickly to locate relevant information

5. identify the main idea of the whole text

Text level: sentence, across sentences and text
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Breakdown
Experimental Variations

French

Archived

Vocabulary Profilers break texts down by word frequencies in the language
at large. Most of the English weh Vocabprofilers on this site are based on
Lauter and Nation's Lexical Frequency Profiler, and divide the words of texts
nto first and second thousand levels, acadermic words, and the remainder
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Input method A

Title: (S |

INSTRUCTIONS Type or paste your text here and click SUBMIT window. VocabProfile will tell you how many
words the text contains from the following four frequency levels: (1) the list of the most frequent 1000 word
families, (2) the second 1000, (3) the Academic Word List, and (4) words that do not appear on e ofher lists
For a demo, enter this text, or one of the sample texts below.

TEXT SET-UP
General: Include an empty space after every comma or full stop.
Ressarch: Deal with spelling srrars and proper nouns

Dem I Lit | News | Speech

Non-Lexical Proper Nouns:
Mone

Input method B
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@D Internet

(Sources: http://www.lextutor.ca/vp/eng/ retrieved 2 October 2009)
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POSSIBLE TASK TYPES

Nk W=

10.

11

15.

16.

17.

Matching the words in a text with their synonyms/meanings

Identifying the referents of pronouns

Sequencing given sections of a text

True/False

Matching True/False

Matching texts with visuals

Multiple choice (for several purposes, this should be detailed: i.e. identifying
rhetorical purpose, for inference, text organisation)

Short answer (for specific information, for commenting and giving reasons,
etc)

Sentence completion

Matching responses to utterances

. Matching the text with headings
12.
13.
14.

Matching texts with other texts (for relevance, etc)

Inserting a sentence/paragraph in the gaps in a text

Information transfer: Selecting or extracting information from a text and
transfer it to a diagram, table, grid, etc.

Completing missing information with the information from a graph or table
(visual) or completing the missing information in a graph, table, etc. (??)
Identifying and summarising main ideas and important details in the text
(summary completion, or classifying, categorising and organising question)
cloze (random deletion, selective gap cloze/ multiple choice cloze)
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ﬁJTJE]EJ'NGngj’é]ﬁfJULmZ;“}JLLUUGIJEN response method 910 Dr. Cyril Weir

Order the sentences below to make a story. Write your answers on the answer paper.

The first one is done for you and marked on the answer sheet.

Kindness to animals

A.

@mMmoO0w

She took it inside, and made it comfortable in an old shoebox.

She went outside to get her bike.

Emma got up early one morning to visit her friend.

. After a few weeks the leg was better and the rabbit could hop away.
It was a rabbit with an injured leg.

But just outside the front door she saw something in the grass.

. Emma realised that it needed help.
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B1 Read the text and complete each gap with one word from the box
below. Write the words on the answer paper. The first one is done
for you on the answer sheet.

Reiki: healing by touch

Throw out the bottles and boxes of drugs in your house. A new
suggests that @ could be bad for your health,
which should at least come as good news to people who cannot
afford to buy expensive treatments. However, it is a blow to the
medicine @ , and an even bigger blow to our confidence in
the progress of science.

According to this theory, healing is at our fingertips: we can

® our health by doing Reiki on a regular basis. Reiki is
@ and drug-free. What is more, it is easy to learn by
anyone, regardless of age and ® . It can be used
anywhere, anytime. It also enhances physical, mental, emotional
and spiritual well-being and the ® last a lifetime. It is
definitely high time to @ the drugs we keep in our drug
cabinet!

benefits expense experience food improve industry medicine
natural older people reiki remove reorder theery= unfit use
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You have 25 minutes for this test.

B2 Read the passage below quickly. Match a heading (A-H) to each
paragraph (1-7). There are more headings than you need.

Write your answers on the answer sheet. The first one is done for you and
marked on the answer sheet.

Headings
A. Unintended harm to non-human creatures
B. Cold and drought tolerance
C. Making food quality worse
D. Gene transfer to non-target species
E. Unknown effects on peoples’ health
F. Economic impact
G. Tolerance to weed-killers

H. Higher quality food intake



Genetically Modified Foods: For or against?

GM food refers to crop plants created for human or animal consumption using the latest molecular
biology techniques. These plants have been modified in the laboratory to improve, for example, their
resistance to pests and diseases. Genetically modified foods have the potential to solve many of the
world's problems in relation to food production, but we must avoid causing unintended harm through our
enthusiasm for this powerful technology.

What are some of the advantages of GM foods?

1. Farmers often spray large quantities of chemicals to destroy weeds, a time-consuming and expensive
process that requires care so that the herbicide doesn't harm the crop plant or the environment. Crop
plants genetically engineered to resist the harmful effects of herbicides are claimed to be highly
beneficial.

2. Unexpected frost can destroy sensitive seedlings. An antifreeze gene from an Arctic fish has been
introduced into plants such as tobacco and potato. With this antifreeze gene, these plants are able to
stand low temperatures that normally would kill unmodified seedlings. Farmers will also need to grow
crops in other locations similarly unsuited to plant cultivation. Creating plants that can withstand long,
dry periods or high salt content in soil and groundwater will help people to grow crops in formerly
inhospitable places.

3. Malnutrition is common in third world countries where impoverished people rely on a single crop such
as rice for the main staple of their diet. However, rice does not contain adequate amounts of all the
nutrients necessary for a balanced diet. If rice could be genetically engineered to contain additional
vitamins and minerals, nutrient deficiencies could be reduced. For example, blindness due to vitamin A
deficiency is a common problem in third world countries. Researchers have now created a strain of
"golden" rice containing an unusually high content of beta-carotene (vitamin A).

What are some of the criticisms against GM foods?

4. There is a growing concern that introducing foreign genes into food plants may have an unexpected
and negative impact on human beings. There is a possibility that introducing a gene into a plant may
cause an allergic reaction in susceptible individuals. A proposal to incorporate a gene from Brazil nuts
into soybeans was abandoned because of the fear of causing unexpected allergic reactions. Extensive
testing of GM foods may be required to avoid the possibility of harm to consumers with food allergies.

5. A laboratory study was published in Nature showing that pollen from one type of genetically modified
corn (B.t) caused high mortality rates in monarch butterfly caterpillars. Monarch caterpillars consume
milkweed plants, not corn, but the fear is that if pollen from B.t. corn is blown by the wind onto milkweed
plants in neighbouring fields, the caterpillars could eat the pollen and perish. Although the Nature study
was not conducted under natural field conditions, the results of the study seemed to support this
viewpoint. Unfortunately, it is not possible to design a B.t. toxin that would only kill crop-damaging pests
and remain harmless to all other insects.

6. Another concern is that crop plants engineered for herbicide resistance will cross-breed with weeds,
resulting in herbicide resistant weeds. These "superweeds" would then be herbicide resistant as well.
Other GM crops may cross-breed with non-modified crops planted next to the GM crops. The possibility
of cross-breeding is illustrated by the case of the company that filed patent infringement lawsuits against
farmers, accusing them of illegally harvesting GM crops. The farmers’ claim that their unmodified crops
had been cross-pollinated from someone else's GM crops planted a field or two away was supported in
court.

7. Bringing a GM food to market is a lengthy and costly process, and of course agri-biotech companies
wish to ensure a profitable return on their investment. Many new plant genetic engineering technologies
and GM plants have been patented, and patent infringement is a big concern of agribusiness. The worry
is that patenting these new plant varieties may raise the price of seeds so high that small farmers in third
world countries will not be able to afford seeds for GM crops, thus widening the gap between the
wealthy and the poor.
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ANSWER PAPER

What is your name?

How old are you?

Are you male or female? Male / Female

What is your first language?

ﬁ Section A2 j

(Example) 1 C

ﬁ Part B1

(Example) 1

N N B W

-

B2

(Example) THEORY

N N R WD

2
3
4
5
6
7
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NEW TRENDS IN JOB INTERVIEWS

(1) Job interviews are getting tougher. And weirder! Whether this is for practical reasons (hiring
the wrong person is an increasingly expensive mistake) or just a by-product of some recruitment
chief’s ego, the end result is the same. If you are going for an interview, expect a painful
experience.

(2) According to the Industrial Society, the standard interview is still the most popular means of
assessment. It’s not enough for many employers, however, and even methods like graphology and
astrology are catching on. Psychometric testing, which aims to reveal an applicant’s true
personality as reflected in the questions filled in by the applicant and used to be dismissed as
amateur psychology is gaining respectability. ‘Research shows that interviews are not particularly
good predictors of performance in a job, ¢ says Industrial Society consultant, Julie Amber.
‘Interview decisions are made in the first five minutes, in which you cannot possibly get an
informed, objective opinion.” When Tony Phipps prepared for this interview at LBW Publications,
he tried to guess the questions he would face. Since he had applied for the post of ‘credit control
clerk’, he imagined giving straightforward replies to queries like “Why do you think you will be
good at credit control?’ and “What are your ambitions?’ Ultimately, his preparation was pointless.
He was caught out by something so startling that it would have seen off most candidates. ‘I was
interviewed by a woman’, he says. ‘All of a sudden, she said to me, “If you were an animal, what
kind of animal would you be?”” I was so puzzled I said nothing for what seemed like five minutes.
I mean, what are you supposed to say to that?’ Needless to say, Tony didn’t get the job.

(3) The industrial Society has compared the effectiveness of a range of selection techniques. The
most efficient were the more traditional: practical tests and conventional interviews. The least
effective were graphology and astrology. On psychometric testing, opinion is divided. Many
believe it is a mad idea. At the Industrial Society, they take a broad-minded view. ‘There has been
enough research to prove that, if properly used, psychometric testing is a helpful addition to the
interview in judging a person.’ says Julie Amber.

(4) The problem is that most psychometric tests can only be run by trained operators, and the
majority are not properly regulated. ‘And it is not good practice for companies to keep you in the
dark about tests’ says Amber. She advises that results of psychometric testing be available to the

interviewees. Since psychometric tests involve filling in answers to questions about your
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personality, surely they are very easy to play with? Not if they are designed properly.’ says
Amber. Since most of them are not, cheating in them should be a formality/convention.

(5) Another popular method you should be aware of is the Group Interview. This is especially
popular in sales recruitment. Groups of up to 20 interviewees are set against each other to discuss
some topical subject. This is a test of your leadership skills, offering you (and your competitors) a
chance to speak up an organise others. All of which sounds horrible. How would you like to
compete with 20 other annoyingly aggressive people, all frantically trying to establish dominance
over each other? ‘Don’t think you have to be too aggressive.’ advises Amber. ‘Having good

leadership skills means being able to listen to other people, not ruling harshly over everyone else.’

(6) Another trick involves a variation on the good cop/bad cop interrogation technique. This is
apparently inspired by various TV police series, where one interviewer is nice and the other
aggressive. The theory is that it disarms you and you end up confessing all to the nice character. I
can see why detectives might be interested in this tactic, but not career interviewers.

(7) Ultimately, it is hard not to sympathise with those employers who try to make interviews
more practical. What better way to assess you than a practical test you have no preparation for? It
is difficult to argue the employer is being unfair. Even if they were, the employer holds all the
cards anyway. So get used to it. Forget interview chestnuts like “Where do you see yourself in
five years’ time?’ Throw away the interview rule book — it is useless. These days the best advice

is: always expect the unexpected.

B1
A0 19AID AN test specifications
Cognitive:
1. understanding main ideas and relevant points
Which of three of these sentences are true according to the text?
a. Group interviews allow candidates to express their leadership role.
b. Some psychometric tests are not sensible to candidates.
c. Research shows that interviews are good predictors of performance in a job.

d. Interrogation technique is not good for career interviewers.
e. The least effective tests were graphology and astrology.
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relevant point

The writer thought that job interviews were getting harder and stranger because of

used in the interview
a. the length of time
b. the type of questions
c. the number of interviewers

The employer holds all the cards means the employer

a. is in control of the interviews.
b. expects to win all the time
c. is at the mercy of the applicants

2. identify the main idea of a paragraph

Multiple matching

Which of the following phrases summarises the following paragraphs? One answer

will not be used.

1. paragraph 2
2. paragraph 3
3. paragraph 4
4. paragraph 5
5. paragraph 6
6. paragraph 7

a. comparison of effective selection
techniques 3

b. Psychometric interview is good if run

by trained people 4

c. Some weird techniques include
police investigation 6

d. standard interview is the most
popular means of assessment 2

e. The interviewee should be well
prepared for all kinds of interview 7
f. Group interview is also a popular
means 5

g. Interviewers are examined
thoroughly nowadays. 0

3. identify the purpose of the writer

The writer wants to  a. compare different types of interview

b. propose the best type of interview

c. sympathise with the employers’ idea to interview

The writer’s final suggestion to tougher and weirder interviews is to

a. be prepared , get used to it, and expect the unexpected.

b. take a broad-minded view and ignore it.

c. try to establish dominance over other candidates.
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4. identify the meaning of unfamiliar words from the context .
To try to make interviews more practical means to make them more
a. useful b. confused c. tough
The word “complicated” is opposite to

a. informed b. straightforward c. control

5. identify the meaning of occasional unknown words from the context and deduce sentence

meaning (using lexical item in paraphrase sentences)

L. Fill in each gap with one of the words given.

According to the Industrial Society, the standard interview is still the most popular means of
assessment. It’s not enough for many employers, however, and even methods like graphology and
astrology are catching on. Psychometric testing, which aims to reveal an applicant’s true

personality as reflected in the questions filled in by the applicant and used to be dismissed as

amateur psychology is gaining respectability.

a. assessment  b. astrology c. personality d. popular e. psychometric f. respectability

6. identify the right part of speech.

Fill in the parts of speech of the following words in the first column. The words are in the reading

passage.
Noun verb Adjective
information - (informed)
interview Interview (s)
preparation prepare

Fill in the following sentences with appropriate word(s) from the text.

1. test is a test involving in personality. Psychometric

2. is popular in sales recruitment.

Which of the following is similar in meaning to “practical”?

a. sensible and realistic b. applied c. theoretical and helpful
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7. identify the referents of pronoun
(6) Another trick involves a variation on the good cop/bad cop interrogation technique. This is
apparently inspired by various TV police series, where one interviewer is nice and the other

aggressive. The theory is that it disarms you and you end up confessing all to the nice character.

1. This refersto a. technique
2. Where refers to b. TV police series
3. the other refers to c. interviewer

d. good cop

(5) MsNAVoaRUMSHA

5.1 Test specifications
I@WeannaaiaInmsAnET CEFR 1iag ALTEcando éqgﬂu%}ammazuﬁ (megﬁ
ao) musaldnme laesalsthelunrassedn a3 lag Association of Language Testers
in Europe 1992-2002 Lﬁaﬁwmﬁmumﬂuumwa%’w test specifications Y934 STOU-EPT Tu
AUV listening
JLAY A2
CEFR
Overall listening comprehension
® A2+: Can understand enough to be able to meet needs of a concrete type provided speech is
clearly and slowly articulated.

®  A2: Can understand phrases and expressions related to areas of most immediate priority (e.g.

very basic personal and family information, shopping, local geography, employment)

provided speech is clearly and slowly articulated
Understanding conversation between native speakers
®  (Can generally identify the topic of discussion around him/her, when it is conducted slowly

and clearly.
Listening as a member of a live audience
® No descriptor available
Listening to announcements and instructions

® (Can catch the main point in short, clear, simple messages and announcements.
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® (Can understand simple directions relating to how to get from X to Y, by foot or public
transport.

Listening to audio media and recordings

® (Can understand and extract the essential information from short, recorded passages dealing

with predictable everyday matters which are delivered slowly and clearly.

ALTE Cando
Lectures, talks, presentations and demonstrations
® CAN follow a very simple presentation or demonstration, provided that it is illustrated
with concrete examples or diagrams, there is repetition and the field is familiar. CAN
understand some parts of a lecture, if the speaker makes careful adjustments for non-
native speakers
® (CAN understand and answer simple predictable questions.
® CAN ask simple questions and understand simple answers. CAN express simple opinions
using expressions such as 'l don't agree'.
Management of study
® CAN understand basic instructions on class times, dates and room numbers, and on
assignments to be carried out. CAN check instructions with teacher or lecturer by

virtually repeating them.

5891 Bl

CEFR

Overall listening comprehension

® BIl+: Can understand straightforward factual information about common everyday or job
related topics, identifying both general messages and specific details, provided speech is
clearly articulated in a generally familiar accent.

® Bl: Can understand the main points of clear standard speech on familiar matters regularly
encountered in work, school, leisure etc., including short narratives.

Understanding conversation between native speakers

® (Can generally follow the main points of extended discussion around him/her, provided

speech is clearly articulated in standard dialect
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Listening as a member of a live audience
® BIl+: Can follow a lecture or talk within his/her own field, provided the subject matter is
familiar and the presentation straightforward and clearly structured
® BI: Can follow in outline straightforward short talks on familiar topics provided these are
delivered in clearly articulated standard speech.
Listening to announcements and instructions
® (Can understand simple technical information, such as operating instructions for everyday

equipment. Can follow detailed directions.

Listening to audio media and recordings

® BIl+: Can understand the information content of the majority of recorded or broadcast audio
material on topics of personal interest delivered in clear standard speech

® BI1: Can understand the main points of radio news bulletins and simpler recorded material

about familiar subjects delivered relatively slowly and clearly

ALTE Cando
Lectures, talks, presentations and demonstrations

® CAN understand the general meaning of a lecture, demonstration or
presentation on a familiar or predictable topic, where message is clearly
expressed in simple language.

® CAN give a short, simple presentation or demonstration on a familiar
topic.

® CAN take a limited part in a seminar or tutorial, provided that this is
conducted sympathetically, using simple language. CAN ask for
clarification, but this needs to be given sympathetically in order for it to
be understood.
Management of study

® CAN understand instructions on classes and assignments given by

teacher or lecturer.
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5291 B2

CEFR

Overall listening comprehension

B2+: Can understand standard spoken language, live or broadcast, on both familiar and
unfamiliar topics normally encountered in personal, social academic or vocational life. Only
extreme background noise, inadequate discourse structure and/or idiomatic usage influences
the ability to understand.

B2: Can understand the main ideas of propositionally and linguistically complex speech on
both concrete and abstract topics delivered in a standard dialect, including technical
discussions in his/her field of specification.

B2: Can follow extended speech and complex lines of argument provided the topic is

reasonably familiar, and the direction of the talk is sign-posted by explicit makers.

Understanding conversation between native speakers

B2+: Can keep up with an animated conversation between native speakers.
B2: Can with some effort catch much of what is said around him/her, but may find it difficult
to participate effectively in discussion with several native speakers who do not modify their

language in any way.

Listening as a member of a live audience

® (Can follow the essentials of lectures, talk and reports and other forms of

academic/professional presentation which are propositionally and linguistically complex.

Listening to announcements and instructions

Can understand announcements and messages on concrete and abstract topics spoken in

standard dialect at normal speed.

Listening to audio media and recordings

B2+: Can understand recordings in standard dialect likely to be encountered in social,
professional or academic life and identify speaker viewpoints and attitudes as well as the
information content.

B2: Can understand most radio documentaries and most other recorded or broadcast audio

material delivered in standard dialect and can identify the speaker’s mood, tone etc.
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ALTE Cando
Lectures, talks, presentations and demonstrations

® CAN ask questions, for example for reasons, clarification etc.

® CAN give a clear presentation on a familiar topic, and CAN answer
predictable or factual questions.

® CAN present her/his own opinion, and justify opinions. CAN distinguish
main themes from irrelevancies and asides.
Management of study

® CAN check that all instructions are understood.

STOU English Proficiency Test

Part I: Listening

Test specifications

Time 5 mins Preparation

35 mins actual test

No. of questions 25

Paper format The paper contains four parts. Each part contains a recorded text or texts
and corresponding comprehension tasks. Each part is heard twice.
Questions and answer options are read aloud before each question.

Number of parts 4
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Part Section Types of text Language focus Format No. of Q | Time Input Domain

1(A2) Listening text 1 Short conversation Identify key MCQ 8 10 Visual Personal/Public
information prompts/ 8 Shopping, family,
(days/places/ dialogues holiday,postcards,
times/ (short 4 books, cooking, transportation,
numbers etc.) turns) party, weather,

I (B1) | Listening text 2 Monologue/news -main points Gap filling 6 15 Public/educational
/announcement/ -some School announcement (seminar
instruction straightforward announcement/library opening

specific hours)

information and News—radio news/ weather

detailed meaning forecast/traffic/short breaking news
Listening text 3 Conversation -main points Multiple 6 Educational

-attitudes and matching Classmates/Liberians/library

opinions of the

speaker

stuff/secretarie/sreceptionist
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Part Section Types of text Language focus Format No. of Q | Time Input Domain
1 Listening text 4 Lecture -general gist, True/false 5 10 Educational
(B2) detail, function, Professor-
purpose, attitude, students/classroom/lecture
opinion, theatres/seminar rooms
relationship, topic,
place, situation,
genre, agreement
25 35+
5 mins.
preparation
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5.2 INAUNMINDITANANNLNNNBVDY text Nz INAZ19Toa0D
a o dy a ~ 9 49! A o 9
MINDTANNAALUDN (text) Az DAINTIUNAT VLN IAANUA LT TS 14
a < [ e
N (task) 219N5 N TR UAIT (Buck, Gary (2001) Assessing Listening Cambridge

University Press p 149) 1a8932AUAMEIN418 910 A2 B1 B2 mud AL

1. text

Text characteristics that affect difficulty A2 | Bl B2

Linguistic characteristics
Slower speech

Longer pauses

Familiar pronunciation
Natural intonation patterns

More high frequency vocabulary

Less complex grammar
Ideas units or clause strung together

Simple pronoun reference

Explicitness

Explicitly stated

More redundancy
Organisation

Linear or temporal order

Main points stated clearly before example

Content

Familiar topic

Fewer things or people to be distinguished
Important protagonist

Relationship between elements are fixed

Concrete content

Context

Visual or other support which supplements the content




2. task

anHaTVDI task (ﬁﬂnﬁumﬁﬁmam fisimanennuende
Task characteristics that affect difficulty

Tasks that

- require processing less information

- require processing information from just one location in the text
- require recalling exact content

- require simply electing information

- require information relevant to the main theme

- require immediate response

5.3 Specifications for item writers

v o o o @ [ '
Tumstasiumuunadey suiludesd nuamndmsudadwdodou gsunuldin

U

doyadmiudoaou STOU-EPT A1MIUINIY09 Buck (2001: 199) Al

Specifications for item writers

Purpose of the test proficiency

Test takers age: 22 up, MA and Ph.D candidates, Thai,
BA degree

Main sub-sections 4 parts : 35 mins with 5 mins preparation

of the test

Target-language use Education

situation

Text type Source: fmuaswazibealunatodeuaz s

Topics: educational/public
Functions

Nature of language

Level of formality

Select texts from ...

How the texts will be presented
How the texts will be recorded

Language competence Language ability: muszau A2 B1 B2

Vocabulary

Grammar

Discourse structure
Main ideas

Specific detail, inference
Following instruction

Language elements List of
structure/voab/notions/functions/speech act
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Types of tasks

Discrete point/objectively scorable

Number of item in each
section

4 parts

Al 8items 10 points
B1 12 15

B2 5 10

Testing techniques

MCQ, gap filling

Rubric

Instructions to candidate, example items

Criteria for marking

One item for one mark

5.4 Specification for test validators
ﬂﬁfﬁﬁuﬂ31‘(’1@13Lt’t?JEJ@ﬂJﬂQLLUUﬂ@ﬁﬂUﬁWﬁ%ﬂﬂﬁﬂizLﬁuﬂ’]'liﬂhl%ﬂﬁ@ﬂl@i

<] ' o A
HUUNATDU  ANLUININUDY Buck (2001) HUszaung 9 Aall

Statement of the purpose of the test
- to measure the candidate’s proficiency in listening, reading and vocabulary,
writing and grammar use
Description of theoretical framework underlying test design
- cognitive validity, context validity
Explicit definitions of the listening construct or constructs operationalised
- divided into 3 levels A2 B1 B2
Explanation of why this operationalisation meets the purpose of the test

- the notions and functions are used in real-life situation

5.5 Specifications for test users

Tumswanuuunagevinasgiudmsuiannuansalumsl¥nusengy

o @ Y A 1A A Ayy Y v & an A R
mtﬂu@mu@ummu%@ﬁau LW@VIﬂﬂﬂﬁf’)ﬂfﬂgllﬂmﬂﬂlfﬂLu@ﬁ??‘ﬁﬂ’]ﬁ L!agmiﬂll@l'lllﬂﬂfﬂ\‘]

9 Yo

gnAos giunulanaungiienuunadey STOU-EPT @it STOU-EPT proposal
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5.6 f0eN9lodel listening 3 3¥AUVIN Cambridge

Example tasks

Part 1

You will hear 8 short conversations. You will hear each conversation twice. There is
one question for each conversation. For questions 1 to 8, choose the correct picture
and put a tick in the box below it.

Question 1: Which book does Lorna want? (taken from KET 3 p98)

Man: Have you finished studying yet, Lorna?

Girl: No, not yet. Could you give me that book, please?
Man: Which one? There are three here. This one on the sofa?
Girl: No, the one on the chair next to the sofa, please.

[pause]

Now listen again.

[repeat]

[pause]

Question 2: How many people were at the meeting? (taken from KET 3 p105)

Woman: Were there many people at the meeting?
Man: About thirty.

Woman: That’s not many.

Man: No, but more than last time.

[pause]

Now listen again.

[repeat]

[pause]

Question 3: What homework is the girl doing now? (taken from KET 3 p122)

Boy: Have you finished the science homework yet?

Girl: I’'m still working on it. What are you doing?

Boy: I’ve done my maths and I’ve just started those English exercises.
Girl: T am going to do them next.

[pause]

Now listen again.

[repeat]

[pause]

Question 4: Which platform does the woman’s train leave from? (taken from KET 3
pl05)

Woman: Which is the platform for the train to London?

Man: The first train leaves from platform six at seven o’clock.
Woman: [ want to go to Rugby — does it stop there?

Man: You need the slow train from platform two at seven ten.
[pause]



Now listen again.
[repeat]
[pause]

Question 5: What’s David going to buy? (taken from KET 3 p122)

David: I'm going to the shops, Mum. Do you need anything?

Mother: Yes, get some fruit will you — some green cooking apples and some oranges
to make juice with.

David: Well, we already have lots of oranges.

Mother: OK, just some apples then. I’ll make the juice when you get back.

[pause]

Now listen again.

[repeat]

[pause]

Question 6: When is Kim’s birthday party? (taken from KET 3 p106)

Man: Are you going to Kim’s birthday party? She’ll be sixteen in June.
Woman: Oh, yes. It’s on the eleventh, isn’t it?

Man: That’s right. It’1l be quite a big party — about thirty people, I think.
Woman: OK. I’ll see you there.

[pause]

Now listen again.

[repeat]

[pause]

Question 7: What time is the man’s appointment? (taken from PET 5 p125)

Woman: Hello. Appointments.

Man: Hello. Could I make an appointment to see Dr. Smith, next Tuesday please?
Early evening, if possible — anything after 6 o’clock.

Woman: Well, we open at 6.15 on Tuesday evenings, and there’s an appointment at

6.35 or 6.50.

Man: Thanks. I’1l take the earlier one. My name is...

[pause]

Now listen again.

[repeat]

[pause]

Question 8: What has the woman lost? (taken from PET 5 p126)

Woman: Excuse me, [ was sitting over there ten minutes ago making a call on my
mobile phone. I got a pen out of my bag to write something down and I think my
purse fell out. I can’t find it now. Has anyone handed it to you?

[pause]

Now listen again.

[repeat]

[pause]

unsn photocopy
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Part 2 (taken from PET 5 p69, p139)

You will hear a telephone message about a Business Studies course. For each question,

fill in the missing information in the numbered space. You now have 20 seconds to
look at Part 2.

[pause] . . ?
Now we are ready to sfart, Listan carafully, You will hear the recaording twice.

Woman: Hello, this is Greenhill College. I'm Ilee_wing this message in answer to‘yuutza ﬁgq;.:nﬁ,r
about the Business Studies course, Firstly, you asked when the g?r:”h{e,ﬁ :
hegins on the 12th of June, andi{inisl';ﬂﬂs Ifoth:rrﬂ v;‘re:;sl 13;?:}; L;:: ;';Z o ;3 quﬁg o

i ur letter, you're free at this |
Aci?zﬁgﬁet;i?:ﬁing of thﬂycourse‘ there are no Iaclt_nes beca_use We |5pe=||-|§5:":f:-
yralching business videas. So you won'l need o bring anything far 11;: G h.:;uruuwn
everylhing is provided. Don't fargel, howewver, thal anhuu?h yﬂuu canpnr:.r;g:r?:id ot
laptop if you wish, mobile phlonuajs are rm& :;Ism:.;gﬁr:r; ctihe classroom. ;

i i 3 sas, 50 theyve now ol
ctlggff;;:fj t;gu?:g?;}ming by c};r. Well, as il'ls only a short c?urse. YDU‘TH:t us’a”:t;u y
visitors' car park which is jusl beside the main entrance. We re f:r:ly ?r:w 1? ;Ti:: e ;
Just tumn right afler the science ard [ecl-!nﬂlogm,r certre, CIOSS the T.dﬂucn park,
you'll see the door 1o the Business Sludies Dgpﬂr'lmem in fmr;} af o : s
Finally, you also wanted to knawe if il's possible Lo attend a .inguag‘tt: i
you are here. Well, the answer is yes, bul wa only_h:we room on aur itali i Lﬂmh
Oh, no actually . . . there’s one place an the Spanish course Loo. Wﬁ Lsual lzsosen e
French and Japanese as well, but there aren'l enough sludens for those © 5
Smll:z?rt-hink that's all. Butif you need to ask any lurther qu;-:s_;uons: 'pl?fm}faéltssizgl
Ashlaigh — that's spelt A-S-H-L-E-l-G-H. She's the secrelany In lhe_ Busingss Stu
department, and she'll be happy lo help, Thank you for your enguiny.

The recording is repeated.

Business Studies Course
Course start date 2 L. I ——
Course beging with ¢ (15) wovcivissien e cehieritt Sisrinesy
What students mostn’t bring o class « (16) ...
Visitors” car park L VRTR7/ 1L & i S
Language classes available : Speeriastt e (18) wevrisnensimiiis
Name of Business Studics scorctary @ Soria (19) wsmnsiniin

41



Part 3 (taken from FCE 1 p47, 139-141)

Girl;

You Il heay five different people talleing abont the way they study, For
guestions 19 to 23, choose from the list A lo Fwhich of the opaions each
speaker expresses, Use the letters only once. There is one extra letier which
vt el not need to wse,

Yo stone bave thivty secosnds i wlich 1o look at Part Thyee.
| pause|

Lone

Speaker 1

| must say, I've never found it easy to study al home. I've tried all sorts of
places, One of my friends prelers lo study outside, lying on a rug in the garden
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Boy:

Girl:

Boy:

Girl:

| try that from time to time and it’s nice and airy, though my concentration tends
to wander a bit and | find I'm looking at the trees, or people passing by, rather
than at my nolas, | think better in my badroom, where it's nice and quiet. 've
got a large desk there fo put my computer on, and | sel my alarm early and
work with a fresh mind before everyone else’s up.

pause]

Speaker 2

YWou know how sociable | am normally? Well, it's strange bult | find people
talking really puis me off when I'm trying to study, so | hardly ever work
with a classmale, although il's much more fun. You'd think that the faculty
library would be the best place for me then — an academic atmosphere
and no distractions. You always get a few people whispering and
coughing though and that annoys me. What | frequenlly do instead now is
put on my personal stereo and have something blasting away, it doesn't
matler what, That blocks out everything else and | get through the work in
no lime,

[ pause|

Speaker 3

When | do my homework | have to feel right. Afler silling on a hard chair all
day, | need to stretch out with my head on a pillow. Mum says | cannot possibly
concentrate like that, but actually | don't fall asleep as long as | don't go on too
late and | have the window open to get some fresh air. I'd love to work with
music on, a lot of my friends do, and they say it really helps them concentrate,
The paint is | like music too much — it takes over from whatever I'm supposed
to be doing.

[pause]

Speaker 4

I'm hopeless at doing school projects. | make timetables so that | can
complete the project well before the deadline, but | don't stick to them. I've
Iried everything — strong collee, quiet rooms, fresh air. Even though I'm wide
awake and there's nothing to disturb me, the work still doesn’l gel done. | was
getting really worried last week, when Mary came round and asked if she
could work in my room — hers is too dark and stuffy. I've never worked with a
friend belore and so | said 'No', bul she was desperate. Eventually, 1 gave in
and it really worked out for us both. | couldn't believe it!

[pause]

Speaker &

| really like some of the subjects I'm doing this year, particularly maths and
physics. I don't mind studying them at all, although some of the homework
assignments we're given are quite tricky, so | need to be able to work
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undisturbed. Thal's often a bit difficult in our house, unless | put it of| urtil
everyone’s in bed. Did you know that my younger brother, Fred, plays the
guitar in a band? | love some of their music, it's really cool, you'd love it too,
but it's pointless trying to work when he's playing.

| pause]

Now you'll hear Part Three avain.
tone

[ The recording is repeated. ]

[pause]

You will hear five different people lalking about the way they study. For questions 19-23, choose
irom the lisl (A~F) which of the opinions each speaker expresses. Use the letters anly once. There
is one extra lelter which you do not need to use.

A Music helps me concentrate when I'm studying.

Spealker 1 ‘ 19

B |sludy best in the morning when | can think clearly.

Speaker 2 20
C Ilrealise | study belter when I'm oulside in the open air.

Speaker 3 21
D Ifind | can concentrate better when | study with a friend.

Speaker 4 22 |
E Itis much easier for me 1o study late al night,

Speaker & 23

F 1prefer to study when I'm lying down.

Part 4 (taken from IELTS 7 p88, p150-151)

You will hear a part of lecture where a professor is talking about Monosodium
Glutamate. Listen to the lecture to complete the notes. You have 40 seconds to look at
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Part 4.

In today’s lecture, I'm going to talk about Monosodiom Glulamate, or MSG, as i more
commoenly known. Mow, MSG as you probably know, is a flavour enhancer which 1s used
particularly in Chinese and Japanese cooking. Today [am going o explore why it is so

popular in these cuisines and, more importantly, how does it enhanee the Navour of Toad? 437

The main reason why MSG is more commaonly used in Japanese meals is tradition. Por many
thousands of years the Japanese have incorporated a type of seaweed known as kombea in
their conking, as they discovered it had the ability 1o make food taste better, But it wasn't

antil 1908 that the ingredient in kerebee which was responsible Tor the improvement in Javour
wits actually discovered to be glutamate by scientists working there. [

From 1908 unil 1956, plulamate was produced commercially in Jupan byoa very slowe and
cxpensive means of extraction. [ was e 1956 that the speed of the process wis improved,
and industrial production inereased dramatically and still continues 1o increase to this day., @433
In fact, hundreds of thousands of tonnes of MSG are produced all over the world today,

So what exactly is MSGT Well, Monosodium Glutamale conlains sevenly-cight point lwo per

cont glutamale, twelve point tyo per cent sodium and nine point six per cenl water, (334
Glutamate is an amine acid that can be found natucally in all prolein-containing foods, erm,

son this includes Tood such as meat and cheese. O35 €35

It s widely known that Chinese and Japanese food contains MSG bul many people don’
seent Lo be aware that i1 is also used o foods in other parts of the world, For example it is
Feranel i commerciadly made Halian pizeas, in American [ast food and in Britan MSG s used
i things like potato crisps.

So, how exactly does MSG world!? Well, in the Western world, we commonly talk of four

Stastes”, and Pmosore vou're all Goniliar with the concepts of sweet, sour, bitter and sall, Well,

i 190, Kikunae Tkeds identified a fifth taste’. And it is thought that MSG intensifies this 237
naturally occurring “taste’ in same lood, 11 does make perfect evolutionary sense that we

should have the ability to detect or taste glutamate because it is the amine acid which is CIIN
sk cormmon i natural Toods.

dobn Prescotl, an associaie prolessor al the University of Chicago, sugpests that (s Gfth

Lasle serves o preepose just as the other tastes do, He suzgests thal i) signals 1o us the presence

af prodein in food, 10 the same way thal sweelness mdicates thal o Tood containg encray-giving
carbohydrates. Bitlerness, he says alerts us of toxins in the food, while sourness warns us o Q39
spodlape and salliness signals the presence ol minerils. O

S, what else do we know about this Glth taste . ..
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Complete the notes below:

Write NO MORE THAN TWO WORDS for each answer

Monosodium Glutamate (MSG)

* M5G contains
—qglutarmate (7&.2%)
— eodium [12.2%)

=34 i (9.6%)

Haburally,
* John Prescolt suggests that
sweelness tells us that a food contains sarbohydrates.
=3 tells us That A food contains toxins,

— sourness Lells us that & food 15 apoiled,

~ gallingss tells us Lhat a food contains 40 oo

*  Glutamate is Tound in foods that contain protelin sich 85 33 v ciniiennes ANd
* MEGis used in foods in many different parts of the world,

* 01208 Kikunae lkeda discovered 2 37 oo

* Our ability Lo detest glutemate makes senss because ibis 50 38 oo
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